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Preface 

 

The European societies are experiencing an increase in the average life span, facing 

the effects of an ageing population, as more people live longer, after they were pen-

sioned. The same societies are also confronted with social exclusion that continues 

to be a serious challenge for all EU countries This situation results in an increase of 

the percentage of aged people within the society, imposing new and unknown issues 

for everyday life, for the care and insurance systems, for the allocation of jobs within 

the generations, the structure of the GDP etc.  EU has also to tackle the problem of 

80 million low-skilled adults whose future looks increasingly marginal in a Europe 

which concentrates on knowledge-intensive jobs. At the same time, the unemploy-

ment rates are gradually increasing due to a differentiation of markets and produc-

ers, due to technological innovations, due to the resurgent economies of the Far 

East, to the restructuring of the economy in the local societies, etc.  The increase in 

the unemployment rates is marginalizing people at their best, at ages they feel and 

are productive and useful for the society. The decline in working time due to new 

forms of employment and the increase in the proportion of disposable income of the 

richer layers of the society spent on leisure and cultural activities create a new land-

scape in the western societies. These trends are also creating a swelling body of 

adult and elderly people that seek a meaningful life, interesting and challenging ac-

tivities for their free time, productive activities that could contribute to a comple-

mentary or additional income, lonely people in need for other people to be together, 

etc. The European societies are faced with the challenge to satisfy all needs that are 

new in ones view, while imperative at the same time. Lifelong education is a key 

component of the policies implemented to confront the increasing unemployment 

problem. In "New Skills for New Jobs" [COM (2008) 868 final], the Commission insists 

that it is not enough to improve the capabilities for adult people, but it is equally 

necessary to adjust the supply to demand in the labor market. A skilled employee 

can not only contribute to productivity but, by investing in well designed lifelong 

learning systems, the lack of economic costs and the absence of the necessary capa-

bilities can largely compensate. The education and training systems must create new 

potentials: they must respond to the nature of the new created jobs and they are 

expected to improve the adaptability and employability of adults who are already in 

the labor market. High-quality adult learning plays a decisive role in developing bet-

ter skills and competences that contribute to employability and the overall competi-

tiveness of Europe and its Member States.  

Among others, the objectives and aims of the Lifelong Learning Programme 2010 

are: 

-    to help promoting creativity, competitiveness, employability 

-    to grow an entrepreneurial spirit, 
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-    to support the development of content, services, pedagogies and permanent in-

novative learning on ICT basis, 

-    to encourage best use of results, products and processes 

 

-    to exchange the best practices in the areas covered by the Lifelong Learning Pro-

gramme in order to improve the quality of education and training.  

We also know that learning brings equally important benefits for adults’ social inclu-

sion and personal fulfillment, helps people to play a constructive and active role in 

their local communities and in society in general, while it helps reduce health costs 

and the incidence of criminality, helping at the same time to reduce poverty. 

In this framework ten partners have applied of a Grundtvig project under the title 

Educ-Arts (Reference number: 2013-1-GR1-GRU06-15313 1) 

The partners were the following: 

 
1. Aeiforum (Greece) Coordinator 

2. Orizont Cultural-T (Romania) 

3. Ankara Sanat AKADEMİ (Turkey) 

4. Gecko Arts and Media (United Kingdom) 

5. Associazione “Angelo Canelli“ Jazz Club (Italy) 

6. Elephant Music (France) 

7. Associação de Cultura Musical de Lousada (Portugal) 

8. Leo Da Vinci (Spain) 

9. Astarti (Cyprus) 

10. Blindecenter Bredegaard  (Denmark) 

 

The project acted as an open cultural school for adults, offering meaningful learning 

experiences in the field of culture and civilization, in order to improve cultural, 

communicational, personal and social skills and abilities for the participating adults 

and elderly people. A wide range of cultural activities, implemented in the form of 

workshop and/or group activities were organized by each partner on local level, em-

ploying and involving corresponding cultural organizations, adult trainers, business, 

care organizations for elderly people, etc.  

All the partners have organized training courses and cultural events in the frame-

work of the project and have involved more than 500 adults 50+ in these activities, 

adding European value in the local societies, providing the learners with hands on 

learning experiences, while improving their personal and social life.  

This way, the project connected the cultural identities of local, national and Europe-

an cultural heritage, in a coherent, meaningful, fruitful and effective cooperation, 

beneficial for the adults and elderly people in the partner countries. 

Learning activities in the cultural sector (plastic arts, theatre, music, architecture, 

narration, dance, etc) attracted people +50 to participate in pleasant and promising 



 
 

6 
 

training courses, based on reputed and new adult teaching modules. The partners, 

through these activities, explored the common cultural elements and connections 

between the partner countries, enabling the cultural dialogue and involving in this 

dialogue, artists, volunteers, organizations, adult trainers and adults. 

Following all the above, project established an innovative course in adult education, 

derived from a common design methodology (based on the best practices and trans-

fer to the partners of the project), aiming to develop an innovative content in the 

field of culture and arts education, with an orientation and focus on the fast ageing 

people of Europe.  

Even though there are no established European priority issues in training, the Learn-

ing Partnerships are among others: 

- To develop activities in order to support the reintegration of unskilled adults, immi-

grants, women and individuals at risk of exclusion 

- To contribute in the improvement of the access of adults to the labor market 

- To strengthen the participation of institutions in formal and informal education 

- To find innovative methods of teaching and learning which are related to basic skills 

 Our project provided the adults +50 the chance to update and upgrade their cultural 

skills. This will improve their access to the labor market. More importantly, the in-

volvement of partners and institutions of various areas, both in formal and informal 

adult education, strengthened the multidisciplinary aspect of the  project with an 

expected result of developing, innovative methods of teaching and learning in the 

adult learning based on best practices. 

Our project was set to provide answers to this problem and tried to advance the pri-

orities set by the European Commission Initiatives "New Skills for New Jobs" and “EU 

Year of Active Ageing”. It compiles the priorities set by the Lifelong Learning Pro-

gramme and the Grundtvig Programme as well as the national priorities of the Learn-

ing Partnerships. 

Objectives and Strategy 
 

The main aim of the partnership was to develop an educational guide for lifelong 

learning based on good cultural education practices, called “Educ-Art-Manual”, as 

the main deliverable, especially designed for adult training. The manual provides the 

necessary tools to successfully address and manage innovation in the adult learning. 

The proposed manual is the outcome of the combination of methodologies deriving 

from the multidisciplinary approach of the members of the partnership as well as 

from the experience gained during the training courses in the various participating 

countries. The partners implemented a number of training courses addressed to 

adults and +50 citizens, in the field of culture and arts, in order to contribute to the 

EU objective to confront the increasing unemployment of adults +50 and the related 

problems arising from the ageing population of Europe.  
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More specifically the courses are developed on the basis of four thematic areas: 

1st: Collaborative work and tools. 

2nd: Cultural and arts’ education and training 

3rd: Active Ageing 

4th: Cultural entrepreneurship for adult people 

The partnership pursues offering the adults +50 learners a meaningful life through 

their participation in cultural activities corresponding to the training courses. Imple-

menting the particular project for +50 adult participants, offered them the oppor-

tunity of having adult training courses on different aspects of culture and arts, in 

order to master their prior knowledge or acquire new on specific arts and cultural 

expressions (dance, music, etc) and spend a pleasant and meaningful time during 

and after the courses. 

The objectives of the partnership were: 

• To create an adult training module in the field of culture and arts 

• To reintegrate in the society a number of marginalized adults +50 through training 

courses  

• To create new job opportunities in the field of culture for unemployed or under the 

risk of unemployment adults +50 

• To exchange good practice in the field of culture and arts adult training 

• To raise awareness of the value of cultural diversity and bring forward the idea that 

cultural diversity unites and makes us true Europeans; 

In order to achieve our goals, our strategy was based on the ongoing collaborative 

work between members of the Partnership and their relevant exchange of know-

how, methodologies and good practices. Our approach aimed at developing training 

and lifelong learning from the cultural and arts’ education. 

Impact 
 

1. The project activities increased the adult +50 learners’ motivation to continue 

their involvement in society and pursue an active ageing, while enjoying life; These 

activities, in the field of culture and arts, increased social skills, bringing people to-

gether as they are based on group approaches, improve mental health, etc. Attend-

ing the courses and workshops and participating in the cultural events, offered them 

the opportunity to acquire new skills that favored the pursuit of jobs and employ-

ment. The cultural subjects were very varied, complying with different preferences, 

different talents and needs, namely music, pottery, sculpture, theatre plays, paint-

ing, jewelry creation, traditional or European dances, etc. The participants also had 

the opportunity to work together with colleagues of the same age, forming commu-

nities of interest and support, both in partner countries and on European level. 

Modern means of communication made it easy to broaden the cycle of participants 

with colleagues from different European countries.  The partnership widened their 
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perspectives from the local to European, while providing with useful knowledge and 

hands on training. 

2. The adult trainers enriched and improved their experience in the field of culture, 

getting to know trainers from different European countries, form training communi-

ties and contributed to the publication of the present Manual, a training tool for 

adult education.  

3. The partner organizations improved their experience in organizing different train-

ing courses; broadened their influence on the local, national and European level, 

formed a group of supporters for future projects and initiatives. The staff enriched 

their experience in the field, improved their communication skills and participated in 

a learning community with a perspective towards a meaningful contribution to the 

well being of the wider society. 

Our design also tried to promote equality between men and women providing the 

same number of men and women in each course. In addition, we ensured compli-

ance with the principles of gender equality and politically correct language and pro-

moted intercultural education. In addition, the tutorial and good practices ensured 

that in the lifelong learning paradigm, no signs of discrimination could be detected. 

Project's theoretical framework and methodology 

Dimitrios Kalaitzidis & Patrick Cross 

Several important scholars of pedagogy and art education (i.e. Dewey, 1934 [1980]; 

Eisner, 2002; Efland, 2002) have stated the importance of the infusion of aesthetic 

experience within the learning processes. More specifically, Howard Gardner (1983, 

1990) has argued that in order to achieve a multifaceted reinforcement of our intel-

ligence, we need an extended use of symbols. The aesthetic experience serves this 

aim, as it offers the participants the possibility to process a variety of symbols 

through which it is possible to articulate holistic and delicate meanings, to draw on 

emotional and imaginative situations, to use metaphors and, in general, to express 

different perspectives of reality - thus leading to the awareness of issues which may 

not be easily comprehended through rational argumentation. 

Perkins, in his book The Intelligent Eye (1994) presents ideas which are in concert 

with the above notions. Moreover, he suggests a methodological tool, which con-

sists of four phases for the systematic observation of works of fine arts. He also sug-

gests emphasizing on the affective qualities along with the technical characteristics 

of the works of art. During the first phase, the facilitator asks learners to give "look-

ing time" in order to give the work of art a chance to show itself to us. He encour-

ages them to let questions emerge and ask themselves about interesting features or 

discover new ones. At the second phase, learners are stimulated to search for char-

acteristics of the artwork that make their observation broader, to notice sides that 

would otherwise remain invisible. For instance, they might look for surprises, sym-



 
 

9 
 

bolisms, cultural and social connections, 'technical' dimensions etc. At the third 

phase, the facilitator asks the participants to investigate more analytically the art-

work by exploring deeper what surprised, interested or puzzled them. They might 

also compare the artwork with other ones that seem to be related in some way. In 

general, they try to come to evidenced conclusions about their experience of the 

artwork. Finally, in the fourth phase the learners review the work holistically, mar-

shalling all they have discovered. 

Paulo Freire placed at the core of his pedagogical method the holistic examination of 

'codifications' by participants (mainly sketches that were created from important 

painters such as Francisco Brenand) (Freire, 1978). These codifications represented 

situations that were relative to the experiences of the learners and were specifically 

prepared so that they could become incentives for critical analysis of issues of social 

reality. Each codification represented a sub-topic of the major issue. The dialogic 

analysis ('decoding') of the aspects that were contained in each codification ren-

dered the critical comprehension of the sub-topic achievable by the participants. 

Finally, through synthetic and holistic analysis of all the sub-topics participants re-

constructed their holistic perception of the major issue. 

Also, several scholars who frame their work into the theory of transformative learn-

ing (i.a. Greene, 2000; Jarvis, 2006; Kegan, 2000) attempted to combine critical re-

flection with the affective and imaginative dimensions of learning by infusing the 

learning process with the frequent exploration of important works of art. 

On the other hand, Bourdieu and Darbel (1991) have underlined that educators 

have to be aware of the fact that large categories of citizens may not be familiar - 

due to the process of their socialization - with works of art and thus may either lack 

the desire to inquire or have difficulties in interpreting their meaning1. 

 

This research has informed our methodology for the delivery of this project, specifi-

cally the development of simple tools to collect and collate the materials that con-

tribute to this manual. 

 

The methodology was driven by our desire to create a manual that can be used by 

teachers and community activists that wish to use art-based themes to work with 

the older learner.  It is capacity building for the teacher and community activist, and 

is an opportunity for cultural and social engagement for the learners. 

 

To collect information on the best practices in partner nations and the lessons of-

fered by partners, templates were developed that captured the learning pro-

grammes offered. Often, as partners offer similar lessons, they were enhanced with 

contributions – teamwork and dialogue – from other partners, so that the lessons as 

                                                           
1
 http://www.lline.fi/en/article/research/242013/transforming-learning-through-art 

http://www.lline.fi/en/article/research/242013/transforming-learning-through-art
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described in this manual are the collation of improvements by the partnership that 

now manifest in the lesson plans. 

The role of emotions in learning2 
 

For many years, adult educators, reflecting the dominant influence of the enlight-

enment and scientific ways of knowing, shared the assumption that education is ba-

sically a cognitive process and underestimated the affective sphere of learning. Some 

of them have been suspicious regarding the manifestation of emotions within the 

educational settings. Others believed that the emotional dimension of learning falls 

outside their main scope. Moreover, some educators regarded emotions as a con-

comitant, an accompaniment, in relation to what the real object of learning process 

is. 

The last assumption is a common point within the four theoretical approaches that 

largely influenced the adult education field during the last fifty years. Firstly, the par-

adigm of experiential learning (see Kolb, 1984) is most exclusively concerned with 

the cognitive part of learning. In the Handbook of Kolb, Rubin and Osland (1991) it is 

stated characteristically: 

“There are two goals in the learning process. One is to learn the specifics of a 

particular subject matter. The other is to learn about one’s own strengths and 

weaknesses as a learner”  (p.59). 

Secondly, the approach of andragogy (see Knowles, 1970) considers a learning envi-

ronment of mutual respect and trust to be necessary, but still the main means to 

achieve the learning tasks is to give participants responsibility and involve them in 

experiential techniques. 

Thirdly, according to the approach of critical pedagogy (see Freire, 1970) emotions 

are perceived mainly as a means of ventilating and allowing the learners to focus on 

the task of critical conscientisation. 

Finally, the transformation theory (see Mezirow, 1991) regards emotions as an im-

portant component of the perspective transformation process; however, it primarily 

deals with the cognitive side of the acquisition of new insights. 

Nevertheless, during all this time important thinkers did not cease to highlight the 

importance of creating space and giving voice to emotion-laden issues within the 

environments of adult education. Carl Rogers (1961) claimed that education be-

comes integrated and its outcomes are deeper when the learners are involved with 

their whole self: feelings, intuition and cognition. Within this framework, the role of 

the educator is to act as a facilitator who is alert to the expressions indicative of 

deep and very personal feelings, which exist within the learner. He/ She endeavor to 

understand them from the person’s point of view, communicate his/her understand-

                                                           
2
 http://www.lline.fi/en/article/research/242013/transforming-learning-through-art 

http://www.lline.fi/en/article/research/242013/transforming-learning-through-art
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ing and mutually, express his/her feelings in giving feedback. Through this process 

learning is facilitated, the purposes that have meaning for the participants become 

elicit, thus significant learning is motivated. 

Later on, and especially after mid 80’s, other scholars challenged the cognitive re-

ductionism in the learning process. For instance, Boyd and Myers (1988) argued that 

the exploration of emotions which emerge from deep within becomes a way to gain 

access to our internal sources of knowing, thus causing us to (re)consider how we 

structure meaning. Boud, Keogh and Walker (2002) provided concrete suggestions 

for helping adult learners work with the feelings arising through the learning con-

texts. They created a model of reflection process within which the role of feelings is 

central: First, the learners recall and investigate an experience. At a second stage, 

they explore their feelings, which are related to the experience in order to make the 

best of the positive elements and transform the negative. Finally, a reexamination of 

the experience takes place as well as an incorporation of the new elements in the 

learners’ frame of reference. 

Another important theorist of learning, Knud Illeris, stated (2002) that knowledge 

and emotions constitute an interwoven pattern of function that together character-

ize the internal process of learning. The cognitive structures are always emotionally 

obsessed, while the emotional patterns are always affected by cognitive influences. 

Here, Illeris meets the findings of the brain researchers, such as Goleman (1995) and 

Damasio (1994): The emotions are intimately bound up with judgments we make 

and they give our lives meaning. Thus, they have an integral role in our way of un-

derstanding the world and occur at all stages of any learning process. 

The role of art 
 

Several scholars who share the idea that emotions influence the way we learn to a 

considerable extend, such as Dewey (1934/1980), Perkins (1994), Greene (2000) and 

Eisner (1997) provided guidelines on how expressive ways of knowing – especially art 

based experience – may foster critical and creative learning. This happens because 

aesthetic experience (a notion understood as the systematic exploration of works of 

art) encompasses critically reflective and affective dimensions of learning. Specifical-

ly, Broudy (1987) argued that the contact with art enlightens the repertory of feel-

ings and simultaneously facilitates the blend of feelings with ideas, enhancing thus 

the development of cognitive strategies. For these reasons, Broudy calls aesthetic 

experience a ‘feelingful cognition’ (ibid, p.11). 

Another fundamental contribution was provided by Gardner (1990) who suggested 

that aesthetic experience offers to the participants the possibility to process a varie-

ty of symbols through which it is possible to articulate holistic and delicate meanings, 

leading to the awareness of issues, which may not be easily comprehended through 

merely rational argumentation.  
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Moreover, Dirkx (2000) considers aesthetic experience as one of the essential ways 

through which learners may make sense of their underlying emotions and gain a 

deeper understanding of themselves. 

Nevertheless, in spite of the growing recognition of the role of aesthetic experience 

in various theories of adult learning, a literature review (see ARTiT, 2012a) shows 

that there are very few methods aiming to provide adult educators with guidelines 

and tools which might enable them to design training modules that help them de-

velop learners’ creativity and critical mode of thinking through the exploration of 

works of art. 

For this reason, I have suggested a comprehensive method, titled “Transformative 

Learning through Aesthetic Experience” (Kokkos, 2010), which has been adopted and 

further developed by the European Grundtvig Multilateral Project ARTiT: Develop-

ment of innovative methods of training the trainers and implemented in various or-

ganizations of adult education in Denmark, Greece, Romania and Sweden. 

Benefits with arts making for 50+ people 

Fernanda Alves 

Getting old by itself is not a disease, but the negative points commonly connected to 

aging can make it look like a real disease. 

Many changes in life, such as the ones occurring in the families structures – disperse, 

deaths, immigration of the youngsters, can lead 50+ people to experience feelings of 

sadness, loneliness and bereavement resulting in a social isolation and, many times, 

poverty. 

Many changes also occurs biologically, with the aging of the body cells resulting in 

different and most of the times worse responses from the body and from the brain 

to what it used to be so commonly better before. 

In addition, the loss of a role in the society due to these changes becomes a real is-

sue to many of 50+ people creating a big impact on their sense of self-identity and 

consequently their self-esteem. 

Therefore, generally speaking, getting old is usually a synonym of a deteriorate well-

being, that, if not fought, can lead to a very unhappy condition. 

Many studies have already showed that engaging to arts can contribute to improve 

the quality of life in many ways. 

If getting old is not a disease, engaging to arts is surely not a medicine, but it can 

probably help prevent many diseases. 

 

In our Association in Lousada, our implementation of the EDUC-ARTS project allowed 

us to observe many benefits to the people involved regarding their mental, physical 

and social wellbeing. 

 

http://artit.eu/en/
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There were three different kinds of approaches that we could observe, all connected 

to music making: 

 Sporadic workshops with mostly 65+ people; 

 Weekly music lessons on singing and playing traditional music on traditional 

instruments with 50+ people; 

 Weekly individual instrument lessons to 60+ people. 

 

Regarding the benefits on the mental and physical wellbeing, we can enumerate 

these aspects: 

 Pleasure, enjoyment of life, memory and creative thinking; 

 Increased confidence and self-esteem; 

 Increased relaxation and calmness; 

 Feelings of accomplishment (specially after performing to an audience and 

receiving positive feedback from it); 

 Exceed personal expectations; 

 Building a new sense of identity and life role; 

 Structure and routine; 

 Eased dealing with difficulties such as the ones involved with, for example, 

retirement or widowhood, preventing low mood, anxiety and social isolation; 

 Improved of the cognitive functioning, communication and musical skills; 

 Health improvements on breathing control (singing and playing wind instru-

ments) and on joint mobility (playing instruments); 

 

Moreover, regarding the social benefits, the following achievements resulted: 

 Meaningful social contact, friendship and support from each other; 

 Sense of belonging, social cohesion and community; 

 Altruism (felt specially at performances – the positive impact showed not on-

ly in the people participating but also in the audience); 

 Intergenerational contact; 

 Decreased of discrimination based on stereotypes due to increased aware-

ness and expectations within the wider community about what 50+ people 

are capable of. 

 

 

 

Based on this, we can conclude that music making in later life is extremely worthy 

and should be very encouraged to happen more often. 

Giving all 50+ people, particularly the unprivileged and the marginalized, these kinds 

of opportunity would surely be a way to make the world a better place to live. 
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Denmark: Blindecenter Bredegaard 

             

Thematic area: Music and storytelling (sound theater) 

Short description: 

Summary: 

We have held a row of 12 lessons, preparing for events such as concerts and sound 

theatre. Final product of sound theatre is uploaded to website handicap.dk  and we 

are collecting material for a CD 

Objectives: 

Our group consists of blind and visually impaired adults with learning disabilities. We 

have taken care when preparing the lessons that our group would play an active 

role. This is the very core of being creative – that you are part of the decision-making 

at every step. We examined the special needs of our group, striving to give everyone 

a task they are able to handle with success. The lessons are including tactile ele-

ments: blind adults “see” with their fingertips. Since we are working in the field of 

music the adults are taught how to play instruments. We are building self-confidence 

and an objective is to team build in order to create a social forum. We also have the 

objective to integrate our learners in society, by disseminating our results to the 

wider public at events such as concerts and sound theatre, and by uploading final 

product of sound theatre to website handicap.dk and hopefully producing a CD. 

Some of the music might be printed in Braille. The content of our lessons is cultural 

inheritance, since we are working with fairytales written by Danish writer and poet 

Hans Christian Andersen, and we intend to share this with our European partners. 

Some of the lessons have as topic our partner countries music and culture. We are 

sharing the experiences and knowledge we gain from visiting our partners: we have 

the objective of contributing to the being Active European Citizenship. Our objective 

is also to be consistent with the convention on The Rights of Persons with disabili-

ties, proclaimed in the Charter of United Nations.    

 

Number of learners: 

Eight learners per lesson. 

Venue-place: 

Locations at Blindecenter Bredegaard: teaching room, dining room, Music and media 

workshop/Music workshop studio, kitchen. 

Duration: 

Two hours per lesson.  

Equipment: 

Book with fairy tales written by Danish writer and poet Hans Christian Andersen: 

“H.C. Andersens Samlede Eventyr og Historier”, Hans Reitzel København, Book with 

 

 

 

 

http://www.handicap.dk/
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piano scores composed by Danish composer Fini Henriques: “Tommelise”. Piano 

scores, composed by leader of lesson, Lise Wille Cholewa. 

Music instruments: grand piano, piano, drums and percussion for instance recycled 

instruments bought in France and bells bought in Romania. Music scores, CD’s, 

equipment of Music and media workshop/Music workshop studio. Props, for exam-

ple clogs. Food and drinks (also brought from partner’s countries). 

Nr of educators: 

Two educators with main responsibility and educators assisting. 

Detailed description of the teaching course: 

Clumsy Hans & Little Tiny or Thumbelina – fairy tale written by Hans Christian Ander-

sen. 

As a preparation educator read aloud the fairy tales.  

Some of the learners already knew the fairy tales in detail, even sentences were 

known by heart.  

Fairy tales by Hans Christian Andersen are being read, aloud by leader teaching 

course, for example: “A graceful little white butterfly constantly fluttered round her, 

and at last alighted on the leaf. Tiny pleased him, and she was glad of it, for now the 

toad could not possibly reach her, and the country through which she sailed was 

beautiful, and the sun shone upon the water, till it glittered like liquid gold. She took 

off her girdle and tied one end of it round the butterfly, and the other end of the 

ribbon she fastened to the leaf, which now glided on much faster than ever, taking 

little Tiny with it as she stood. Presently a large cockchafer flew by; the moment he 

caught sight of her, he seized her round her delicate waist with his claws, and flew 

with her into a tree”. Leader is describing the beautiful illustration from the book. 

This illustration the blind learners cannot see, but we can talk about the fairy tale: 

she is carried down the "å" (stream).  

http://www.hca.gilead.org.il/li_tiny.html  

It is our experience that our learners know a lot about Danish culture. Leader of les-

son describes to them that she is reading aloud from a very beautiful book decorated 

with gold, inherited and the book it is one of her memories from childhood: the at-

mosphere and the sound of her parent’s voices when reading aloud the fairy tale. 

Maybe this tradition is at risk of being lost in present time due to lack of time and 

energy – and due to ignorance too about the importance of real contact between 

members in families - parents often leave their child alone in his/her room to listen 

to fairy tales played a CDs, but this should not replace real contact between peo-

ple. And the spirituality is inherent in the live performance.  

Hans Christian Andersen is very musical in his language and he sometimes even in-

vents new words. Leader of lesson debates with learners that we should approach 

the fairy tales with respect – even shortening the fairy tales is at risk of ruining them, 

since they have a certain flow – like a piece of music. In addition, translation of the 

fairy tales to foreign languages is problematic since the poesy of the tales is not in 

the content but also in the sound of the words.  

http://www.hca.gilead.org.il/li_tiny.html
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Working with the fairy tale “Tommelise” – (Thumbelina). Leader suggests that learn-

ers take their hands up in the air, imagining they are the butterfly dragging Tiny 

down the stream, following the music in a gentle way. The session is accompanied by 

leader at piano – playing from the score “Tommelise”, composer Fini Henriques.  

Open discussion within the group, selecting fairy tales to work with, and debating 

how to create a sound theater: what instruments to chose? What sounds to create?. 

When ready with something to record, we record,  and the recorded material is giv-

en to Lars Kongsø in order that he continues working with it in the studio, creating 

final result (uploaded at handicap.dk and/Cd as final product. Later in the process 

leader of lesson has brought her own compositions for the fairy tale to class. Learn-

ers listen to the piano pieces and are selecting among the pieces what pieces should 

be used for the sound theater. We experiment with instruments, accompanying the 

piano pieces, and we experiment with singing along and fitting the piano pieces to-

gether with words and sentences from the fairy tale. When we are ready we record 

in many variations, and the recorded material is given to Lars Kongsø in order that he 

continues working with it in the studio. The process of creating the final result is a 

very long and time absorbing process. Nevertheless, learners participating in lessons, 

said they enjoyed it very much, and said they are very good at it. We also film the 

lessons in order to disseminate our results.   

 

 Research phase: 

Leader of lessons has been doing research, finding for instance a piano score: 

“Tommelise”, composed by Fini Henriques 

Library: 

“Tommelise”, composed by Fini Henriques. 

Assessment and Evaluation:  

We debated the working process and commented on the results we obtained in an 

informal way.  

Certification:  

Not relevant. The joy of the process and the result is relevant. 

Supporting videos: 

http:/www.youtube.com/watch?v=ISnEg-DQf2Y 

http://www.densocialevirksomhed.dk/blindecenterbredegaard/menu/Om+os/Film.h

tm 

http://www.densocialevirksomhed.dk/blindecenterbredegaard/menu/Boliger+og+D

agtilbud/Dagtilbud/Radio.htm 

Picture gallery: 
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Useful links: Websites can be used to research legislative and regulatory matters to 

be considered, including licensing and applications for licenses (consents): 

http://www.koda.dk/eng/home/ 
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Italy: Associazione “Angelo Canelli“ Jazz Club 

 

Thematic area: Music 

Short description-summary:  

The Angelo Canelli Jazz Club Association has been promoting Gospel music in all our 

area for a long time through the creation of a choir called "The Angel's Eyes Gospel 

Choir". The main aim of this group is to promote continuous training and education 

in singing Gospel by bringing people together with the power of music and then 

making them practice in concerts and community events. 

 

Most of the members in this choir are 50+ aged people and this group also welcomes 

people with communication problems or special abilities.  

Over the last years, the public interest in the Gospel genre has dramatically devel-

oped. Particularly, this kind of music is now really appreciated by the brides and 

grooms that are more and more asking our choir to perform at their wed-

ding ceremony, in order to make it happier and joyful and better involve the guests.  

This seminar represents the training, the practice and all the efforts needed for a 

good performance in a wedding ceremony. 

 

Objectives:  

- engagement of the 50+ aged people and all the people with communication prob-

lems or special abilities in music educational activities for a common purpose which 

is the public performance of a repertoire from African and American Gospel songs; 

- acceptance of their own and also the other people as being part in a group as well 

as development of self-confidence, with subsequent improvement of their own abili-

ties, by means of the continuous rehearsals and efforts in learning, and moments 

spent together, in order to make the group stronger and each member closer to 

each other; 

- Improvement in technical skills in the use of the voice, better knowledge of the art 

of singing and self-confidence in their music skills; 

- Development of communication skills among the members which increases mutual 

confidence while singing together in 4 different sections and creating harmony;  

-  a high level performance from a technical point of view but also for a wonderful 

and joyful atmosphere at the wedding ceremony in order to entertain the guests and 

make this important day special to the bride and groom.  

 

Number of learners: from 18 to 20 

Venue: a classroom at the association site 

Duration (minutes): 4-6 lessons, 90 minutes each 

Equipment: CD player or MP3 or MP4 player, an electric keyboard 

Number of educators: 2 (one for music and one for choreography) 
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Detailed description of the teaching course: 

1. Session one (Learning a new song, going through the old ones) 

A. The lesson starts with some warm up activities for about 10 minutes to make the 

voice ready to sing and avoid any vocal problems. The trainer introduces differ-

ent exercises that all the participants need to make.  

B. The new song needs to be explained: all the group goes through the lyrics, so they 

read and check the correct pronunciation in American English, then they translate 

from English into Italian in order to catch the meaning and then they study prosody 

and rhythm. 

C. Rehearsals are about to start: the song is divided into 4 melodies, each for sec-

tion (there are 4 sections: Sopranos, Altos, Tenors and Basses). Each section rehears-

es separately and the teacher makes sure everyone learns his or her own part. 

D. All the sections sing their own melody but they sing together in order to create 

the harmony, firstly a cappella and then with music, the CD player or the keyboard 

played by the teacher.  

E. The teacher works on intonation, notes, pitch, rhythm, for each section in order to 

improve the quality of the performance; in case of unclear parts of the song, he 

spends more time on it until everyone easily sings it. 

F. Over the last 15-30 minutes of each lesson, the old songs are performed as a revi-

sion. 

 

2. Session two (improvement of the performance, choreography) 

A. When the song is well performed, the participants learn how to move while sing-

ing; the movements are easy to make in order to give uniformity to the group while 

entertaining. 

B. After 4-6 lessons, before the event, rehearsals are made with the musicians that 

always perform in concerts, such as the pianist, but we also have drums and guitar. 

 

3. Session three (sound check and performance) 

Warm up and sound check with the musicians 75 minutes before the performance. 

 

Assessment 

After the performance, the participants meet all together 2 or 3 days later and share 

their opinions concerning the performance, by focusing on possible mistakes or 

strengths. The teacher makes his own assessment and discusses the results with the 

participants, in order to identify the difficulties to be avoided in the future and/or 

celebrate the good performance with the choir and everybody shares happiness and 

satisfaction.  

 

Trainer: Danilo Laccetti (Music Teacher, Jazz Vocalist, Choir Director) 

Certification: not applicable 
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Supporting videos: 

https://www.facebook.com/video.php?v=516171405117128&set=vb.114539361947

003&type=2&theater 

Useful websites: www.angelseyesgospelchoir.wordpress.com 

 

 

 

 

 

 

 

 

 

 

 

Picture gallery: 

 

Session 1: Learning a new song 

 

 
 

 

Session 2: warm up and sound Check 

 

https://www.facebook.com/video.php?v=516171405117128&set=vb.114539361947003&type=2&theater
https://www.facebook.com/video.php?v=516171405117128&set=vb.114539361947003&type=2&theater
http://www.angelseyesgospelchoir.wordpress.com/
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Session 3: performance 
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Spain: Acc Leo Da Vinci 

 

c/ Mariana de Pineda 31. 
Las Palmas de Gran Canaria 
Spain 

 

Thematic Area: Music  

INTRODUCTION: 

The Educ-Arts Project belongs to the general objectives of the EU about the promo-

tion of life and health quality, participating in formation courses and activities to 

improve the personal satisfaction and mental health. The participants will get to 

know that culture and arts are essential in a European society and will have a major 

appreciation of the benefits of cultural diversity. For that, we made this manual, 

which is a necessary tool to handle and manage the innovation in adult learning with 

success. 

 
 

OBJECTIVES:  

-Create opportunities for those adults aged 50+ to update and improve their cultural 

knowledge and their social inclusion by making creative workshops in the musical 

culture field. 

-Improve the motivation of the adults aged 50+ to continue their participation in the 

society and accomplish an active aging while they enjoy life. 

-Promote the equality between men and women, ensuring the principles of equality 

of gender and promote the intercultural education. 

-Help the people of different socially vulnerable sectors and socially marginalized 

environments, in special for those with advanced age and who have left education 

without basic qualifications, with the propose that they get alternative opportunities 

to accede for the adult education. 
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SOCIAL ENVIRONMENT: 

Our ACC Leo Da Vinci contacted with the Association of neighbors of Vega de San 

José, considering that it is a community that adjusts to the guidelines of the project. 

This community has 500 neighbors and there are many young people that haven’t 

got emancipated. It is a populous neighborhood with a low economic level that was 

constructed in an agricultural field of bananas in the 60s. The building of administra-

tive offices and governmental headquarters (courts, fire brigades, Frontex) has pro-

moted the activities of business and services, but also has signified a widespread 

growth that doesn’t correspond with new green areas and leisure venues. At the 

same time, the city hall, producing a general environment damage that has pro-

duced the discomfort and protests of the neighbors, has neglected the parks and 

gardens. 

The economic crisis has classified the neighborhood as problematic. The association 

of neighbors is forcing to make a wide cultural program without hardly any re-

sources, to harmonize the life of the neighbors, and to attend them as possible in the 

basic needs of alimentation and clothing. It is a difficult task and it requires a great 

effort.  

 

 

 

 

 

 

 

 

PROCESS: 

-We started explaining carefully to the board of directors of the Association Vega de 

San José the aims of the project for its acknowledgment, approbation and collabora-

tion to execute the project. This was at the end of 2013, after the first meeting of the 

project celebrated in Athens. 

-The first phase consisted in spreading posters in public places and in the neighbor-

hood area. Also at the association website about a general announcement directed 

towards the neighbors about the creation of a folkloric musical group and encourag-

ing them to participate in the project.  

- At this meeting, we did a research and we came to know that: 

a) Very few knew how to use a musical instrument. 

b) Some knew a bit but it was difficult without being before at a music academy.  

c) For the choir, nobody had experience. 

One thing is that there was quite a lot of interest and will to participate. 

The conclusion was that it was a difficult work because of the level of the group, 

which could only be possible with perseverance and lots of time. 
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MATERIALS: 

We have the premises handover by the city hall, but it was short of instruments, au-

dio equipment, etc… but achievements have been made step by step. 

 

METHODOLOGY: 

We work with a participative methodology, being supported on the teaching and 

professional experience of the monitors. We proposed 2 hours of practice during 2 

days a week. We have worked with a lot of tact so that the participants feel that they 

are important and happy with the activities, in base of a personalized teaching and 

the TIC as a support tool, recording the songs, the musical repairs, etc. 

We started with easy objectives that can become a base to unify the group and cre-

ate friendship bounds that can help to unify them throughout the time, which has 

been almost 2 years. 

 

COLLECTION: 

We carefully search those folklore melodies that can perfectly adjust to the materials 

that we have available, the instruments and the voices. Generally, we do auditions, 

observing various groups and the different ways of interpretation. We also improve 

the information about the context of the songs, authors and singers to increase the 

cultural formation. 

The songs that we perform at the moment are: 

1) Alma, corazón y vida. 2) Andrés repásate el motor. 3) Bésame mucho.4) De 

Belingo.5) El reloj. 6) El tartanero. 7) Perfidia. 8) Ay Teror. 9) Somos costeros. 10) 

Porqué no engrasan los ejes. 11) El sorondongo majorero. 12) Ay Bajamar. 13) 

Rosarito. 14) Cabra loca. 15) En mi viejo San Juan. 16) Bendita mi tierra guanche. 17) 

No se qué tiene tus ojos. 18) No volveré. 19) Isa. 20) Arreborriquito (Villancico). 21) 

Campana (Villancico). 22) Navidad (Villancico. )23) De la Isleta al Refugio. 24) El 

tanganillo. 25) Amanecer en Canarias. 

 

ACTIVITIES: 

We have participated in neighborhood festivals, supporting the noble causes of the 

Association of Neighbors, like food collection, clothes, etc. We also participate with 

different musical groups in special events, like neighborhood festivals, Christmas, 

local parties, etc. 

In the meeting of the Educ-Arts project celebrated in Las Palmas, we organized a 

musical party tasting some local products and some that belong to the gastronomy 

of our place, being very delightful for the neighbors and guests. 

At the moment we have been performing at Hospital Insular for the terminally ill 

people. 
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DISSEMINATION: 

The functions are announced via billboards and at the website of the Association of 

Neighbors. 

We record the activities in video/photos, that we make at our meeting and we see 

them, and after the collective approves, we publish them at the website of the Asso-

ciation and of the Educ-Arts project. 

 

EVALUATION: 

We gave our ideas to make an evaluation method to know the opinion of the musical 

group about the marked objectives and results, difficulties and progress suggestions, 

of activities, etc. 

 

FOLKLORE SCHOOL: 

We managed to create a folklore school financed by the city hall. A professor comes 

twice a week to give classes of guitar, timple (small Canarian guitar), luute, etc. Some 

of the members of the school already belong to the musical group. 

 

SUSTAINABILITY: 

At the time that the Educ-Arts project finishes, the musical group has been working 

for almost 2 years. The group is very happy and for many of them it has been a 

change in their lives, which has helped their personal and familiar comfort. From our 

association ACC Leo Da Vinci, we will continue this labor believing that its worth to 

do it and its necessary to help the less favored people with ways like music, which is 

an universal language that helps to unify, to understand and to get harmony, as ways 

to get over adversities, which are quite a lot. 
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Spain: Acc Leo Da Vinci 

 

c/ Mariana de Pineda 31. 
Las Palmas de Gran Canaria 
Spain 

 

Thematic Area: Music  

Module: TRASTIENDA GROUP  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Introduction 

This vocal and instrumental group supports the general objectives of EU about the 

continuous formation, the promotion of health and life quality, sharing its compo-

nents in the musical and personal development of this musical group and participat-

ing with performances in theatres, contests, local festivities, tributes, etc. 

The members are aware that culture and arts are essentials in a new European socie-

ty and they will have major appreciation of the benefits of cultural diversity. 

Trastienda Group began in mid of 2012 in the neighborhood of Vegueta, the oldest 

area of the city with museums, government buildings and academic and cultural es-

tablishments. As a result of this project, the organization gained new members at 

the beginning of 2013, starting their first performances and being liked by the public 

and to the critics for its conjunction and harmony of their voices, at the same time 

with the solidness and richness of the instruments.  

In the group, there is a peculiarity that there are 3 generations in some of their 

members, grandparents, parents and sons, who give a singularity that improves the 

group at the same time that the voices become remarkable because of the contrast 

of their registers. 

The instrumental part (acoustic guitar, classic guitar, double bass, violin, piano, per-

cussion…) it is formed by experienced musicians and some with academic formation. 
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Objectives 

 

 

-Creation of a choir and instrumental group with boleros music, worldwide hits of 

the 70s, Spanish pop, and Canarian folklore music, being Emilio Lopez its director, 

with a great professional career and recognized in this field.  

-Increase the motivation of the elder adults to continue participating in the society, 

and have an active aging. 

-Promote the equality between men and women, guarantying the principles of 

equality of gender and promote intercultural education. 

-Improve the development of innovative methods in the education of adults. 

-Participate in musical and solidarity events. 

 

 

 

 

 

 

 

 

 

Methodology 

We have worked in a managed methodology being supported by the experience of 

its director. 

In the group, we have to difference between the voices and the instrumental, alt-

hough at the end it will go together. We practice 2 hours per week and before the 

performances we also practice.   

The members of the group do not have any musical language formation, that’s why 

the learning of voices is managed by a director. Generally, there is a first phase 

where we listen to various interpretations and afterwards we adapt them to out reg-

isters and peculiarities, joining up to three different voices. This takes a continuous 

and careful work, and besides, there is not any technical equipment to make easy in 

some way the work. 

 

  

Ada and director Emilio Lopez (blind) 
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Generally, the instrumental part does not have any problems due to the level of the 

musicians, although in the rehearsals we work also in groups.  

 

 

 

 

Materials.- 

 

 

 

 

Each musician has his own instrument, and the most relevant was to get a good 

bassist that could adapt to the peculiarity of the music. 

The place to do our rehearsals has been gently given by La Providencia academy, in 

Vegueta. 

 

Repertoire 

Between all of us, we searched for significant songs in English and Spanish. We do 

auditions studying the different interpretations. At the end, we adapted the instru-

ments and the tonality to start the rehearsals.   

The songs we have prepared are: 

TITLE SONG AUTHOR 

Un minuto de amor Los Panchos 

Only want to be with you Dustin Springfield 

Tebusco Celia Cruz 

Sorbito de champán Los Brincos 

Un compromiso Antonio Machín 

Sé que te perdí Los Fronterizos 

Something stupid Robbie Williams and Nicole Kidman 

Be my baby The Ronettes 

Todo cambia Mercedes Sosa 

Hey Jude The Beatles 

Eye in the sky Alan Parson 

I love  her The Beatles 

Gospel  Choir U2 

California dreamin Mamas and the papas 

La raza vive Taburiente 

Balada de Sabanda Mestisay 

Autum leaves Eric Clapton 

What a wonderful world Louis Armstrong 
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Woman John Lenon 

I need America 

 

Activities 

Our Trastienda group has participated in charitable and solidary functions with other 

groups like Los Gofiones –they have various edited CDs- , at Guiniguada Theatre of 

Las Palmas. We also participate in prestigious musical events like Noche de Boleros, 

at the square of Santo Domingo. It has been a pleasure for us to collaborate in some 

of the local festivities like in La Isleta. 

                                
 

 

Dissemination 

The functions have been announced via posters, press, and other audiovisual 

sources. 

The functions have been filmed in video and have been issued on Facebook, and on 

the webpage of the project. 

 

Evaluation 

The evaluation consists on a common set of the materials that has been filmed and 

analyze the comments of other musicians and music critics, the problems and diffi-

culties that have appeared, etc. 

The components intention is to continue with the formation, considering that in a 

little time it has gained a name and a reference, which is why they ask us to partici-

pate in musical and cultural events. 
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Portugal: Associação De Cultura Musical De Lousada 

 

 

Lesson structure plan 

Thematic area: Music 

Short description-summary: The music workshops (6 workshops) were given with 

the participation of 65+ people giving them the experience of singing music and play-

ing percussion instruments. These experiences made them comprehend a little 

about how music can be made and with a joyful spirit made them happy and smiling 

through it. 

Objectives: Integrate 65+ people in the community giving them a role; contributing 

to a better understanding of music making; experiencing group arts; developing sing-

ing; developing hands coordination together with the sense of rhythm; enlarge mu-

sical knowledge. 

Number of learners: from 20 to 30 

Venue-place: Music classroom in our institution or in Senior Movement facilities   

Duration (minutes): 2 hours 

Equipment: Piano, a large variety of percussion instruments (xylophones, tambou-

rines, maracas, castanets, triangle, claves, bells), stereo equipment. 

Nr of educators: 1 per group 

Detailed description of the teaching course: 

The lesson starts with a warm up: standing (for those who can) some simple 

exercises on breathing along with stretching arms, rotating the neck and shoulders; 

singing simple chants (vocalizes) from a lower pitch to a medium high pitch. 

Then, sitting, learners were invited to listen to the music and start clapping 

the rhythm along. Then the instruments were distributed according to the prefer-

ences of each other, and some combinations of small rhythm cells were taught to 

create a musical pattern. 

A song was also taught accompanied with a piano and then mixed with the 

percussion instruments. 

Assessment: No 

Certification: No 

Supporting videos:  

https://www.youtube.com/watch?v=lpBbF_4BXec 

Useful websites: https://www.facebook.com/acmlousada; www.acmlousada.pt; 

http://educ-arts.wix.com/educarts. 

https://www.youtube.com/watch?v=lpBbF_4BXec
https://www.facebook.com/acmlousada
http://www.acmlousada.pt/
http://educ-arts.wix.com/educarts
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Picture gallery: 
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France: Elephant Music                                      

 

Lesson structure plan  

 

Thematic area (music, cooking, jewelry, etc): Music Workshop 

 Short description-summary: The music workshop goal is to bring people without 

band experience play together. It can be done more easily when the students play 

already of an instrument. However, it is not necessary. People from disadvantaged 

groups can come to our studio and start one workshop with us. We can play music 

with scores or not. 

 

Objectives:  increase European cultural understanding, give them a role in the local 

community, support their personal development, improve their language skills, 

overcome their social isolation, educate them, and give them the chance to partici-

pate in cultural activities 

Number of learners: From 6 to 10 

Venue-place (classroom, kitchen, etc): Rehearsal room 

Duration (minutes): 2 Hours 

 

Equipment: Drums 

1 Bass Guitar 

1 Guitar 

2 Microphones, 1 for the leader singer and 1 the vocals behind the leader.  

2 amp of guitar and bass guitar 

2 amplification module 

Scores for each instrument writing in the same tone 

Nr of educators (one or more): 2 

 

Detailed description of the teaching course: Important thing is to know how to lead 

a band. How to speak and behave with people from disadvantaged groups which can 

sometimes be more difficult audience. 

Assessment: No 

 Certification: No 

Supporting videos: We can do it at the end of the year during the concert of presen-

tation of the workshop. 

Useful websites: www.elephantmusik.fr 
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Picture gallery:   
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Drama and Theatre 

 



 
 

40 
 

Turkey: Ankara Akademi Sanat     

 

 

 

Thematic Area: Drama and Theatre 

Ankara Akademi Sanat is pleased to present adult acting classes designed to take 

adults through the process of preparing for the stage module. The adult theatre clas-

ses offer to excellence found in the Grundtvig Programme, Lifelong Learning where 

the goal is to provide high quality theatre arts training in a safe nurturing environ-

ment. We believe that theatre arts training extend well beyond the stage as well by 

promoting self- esteem, building confidence, stimulating creativity, sharpening 

communication skills and fostering an appreciation of teamwork. It is also a lot of 

fun.  

The importance to Europe of a skilled and knowledgeable citizenry extends beyond 

formal education to learning acquired in non-formal or informal ways. Citizens must 

be able to demonstrate what they have learned in order to use this learning in their 

career and for further education and training. The importance of theatre in adult 

education has led to provide more efficiency in promoting adult people to be more 

active and productive. In our project “Educ-Arts-LLP” we aimed at reaching to con-

struct a module about “How can we be successful to make adult people (50+) more 

active via theatre-drama?” Moreover, “the importance of Lifelong learning via in-

formal learning”. So far, in Ankara, we worked with totally 60 people who are stay-

ing in care home (20 participants) and Çankaya (Ankara), Municipality (100 partici-

pants), Age Club (40 participants).  

Key Words: Adult Education, Informal Learning, Non-formal Learning, Forum Theatre, 

Active Citizen 

 

Methodology 

During the process, we are supporting the informal learning type, which goes on in 

daily life and can be received from daily experience, such as from family, friends, 

peer groups, the media and other influences in a person’s environment. We can de-

fine informal learning as theory, practice and experience. So, while we were starting 

our workshops with adults we followed these processes in turn. Apart from the par-

ticipants, the role of trainer has also great deal in this module. Because, you can be a 

teacher or trainer of drama-theatre but to give them the thematic subjects needs a 

little more professionally. Therefore, while finding a path, we considered our trainers 

and mentors, too.  Informal learning; 

Learning that takes place outside a dedicated learning environment, which arises 

from the activities and interests of individuals and groups, but which may not be 

recognized as learning. 
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Non course-based learning activities (which might include discussion, talks or 

presentations, information, advice and guidance) provided or facilitated in response 

to expressed interests and needs by people from a range of sectors and organiza-

tions (health, housing, social services, employment services, education and training 

services, guidance services). 

Planned and structured learning such as short courses organized in response to iden-

tified interests and needs but delivered in flexible and informal ways and in informal 

community settings. 

Moreover, during our studies, we have considered the situation of adult people 

(50+) not only in Turkey but also in Europe side. We made a kind of generalization of 

their situation, because all the countries are struggling nearly with the same prob-

lems. 

Situation 

In this part, we will introduce the situation of adults 50+ why they are not active so-

cially. The main obstacles to participation in adult learning may be of a practical kind 

- lack of time, money, appropriate educational offers - or of a social-psychological 

order - unsupportive social environment among friends, family, and superiors, lack of 

learning culture, bad previous learning experience, failure to perceive the benefits of 

learning, and so on. Increased participation in lifelong learning is seen as a key pre-

requisite for reaching the Lisbon goals.  All countries see education and training for 

disadvantaged groups as a policy priority, but with a main emphasis on vocational 

education, training, and lifelong learning for employability and economic insertion, 

and little attention to the potential benefits for disadvantaged groups of non-

vocational, non-formal and informal adult education. This leads also to the marginal-
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ization of groups not economically active, including older people and those with se-

vere disabilities. All countries see education and training for disadvantaged groups as 

a policy priority, but with a main emphasis on vocational education, training, and 

lifelong learning for employability and economic insertion, and little attention to the 

potential benefits for disadvantaged groups of non-vocational, non-formal and in-

formal adult education This leads also to the marginalization of groups not economi-

cally active, including older people and those with severe disabilities. Of 60 partici-

pants to Project, they are all in these disadvantaged group. 

 

 

FORUM THEATRE-Description of Module 

 

This part is what our module is, that to put forward a solution for trainers or experts 

who is dealing with 50+ adults: Forum Theatre is a technique pioneered by Brazilian 

radical Augusto Boal. A play or scene, usually indicating some kind of oppression, is 

shown twice. Therefore, we applied this method for target group. Forum Theater is 

an effective tool of creative activism, useful for generating interventions, as an inter-

vention itself, and for building common strategic frameworks for movements. At 

first, we defined some problems with them. These are; 

*cannot be a technology users, 

* not being able to catch the developments, 

*exclusion from society, 

*cannot find to do something, 

*intergenerational gaps between youth, 

*personal problems that are not shared. 

Based on these problems, we gave them theory of adult education. This was; there is 

no end for learning and taking part in social developments. The point is not to show 

what we think other people should do — it is not theater of advice. The point is to 

discover what we can do. Forum theatre is very new term in the area. So far, drama 

has contributed a lot to find solutions for problems. Nevertheless, with the changing 

conditions of worlds and globalization, new trends should be tried. You can ask what 
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you should act for them. However, do not hesitate what you offer them, just keep it 

more realistic and let them act however they want.  

 

During our workshops, we are giving importance to deal with updated problems to 

reach more realistic conclusion by overcoming real problems. We used the above 

problems for forum theatre with 60 participants who is over 50+. Apart from these 

problems. 

In a focus group members of the theatre group were asked to address a number of 

questions:  

How they became involved in the Project, 

How the bullying theme emerged, 

How the method impacted on the audiences, 

 

What they learnt from the experience. 

In a relation of the 1st question, we heard to be redundant to be more participatory. 

In addition, they acquired new acting skills. Another said he saw forum theatre as a 

‘powerful tool for change’. For 2nd question, reactions were like that the theme was 

so common and developed very spontaneously, so this reflects the real life circle.   

For the other questions, the answers were dictating that the method contributed 

them a lot for thinking on problems that they were facing and easiness of overcom-

ing of problems. When they realized to exceed the challenges, all problems that pre-

vent them from being more active and social, they have felt the power of not to 

stop.   
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Conclusion 

The life is going on and the key for this is education. Especially, the adult people 

should give more importance to educate themselves and to take part in more social 

places.  

Here we present a key for adult education: Forum Theatre. We have offered that to 

provide adults more active, the steps of forum theatre should be applied. We stud-

ied on 60 people so far. We talked about what their problems are, how we can pro-

duce solutions to this, their role in society, theatre. Below you can find our observa-

tions about this process:  

 feel more confident in communication, 

 are more likely to feel that they are creative, 

 are better at problem solving, 

 are better at coping with stress, 

 are more active citizens, 

 have more information about learning to learn, 

are much more willing to participate in any genre of arts and culture, and not just 

performing arts, but also writing, making music, films, handicrafts, and attending all 

sorts of arts and cultural activities, feel to give importance for informal and non-

formal learning tools. 

 

You can ask more: 

 

FidanlıkMah. MithatpaşaCaddesiHaliseErşen Apt. No: 23/3-4 

Kızılay / ANKARA 

Tel: 0.312. 431 22 70 • Fax: 0.312. 431 22 70 

info@ankaraakademisanat.com 

ankaraakademisanat@gmail.com  

 

 

http://www.ankaraakademisanat.com/images/iletisim.jpg
http://www.ankaraakademisanat.com/images/iletisim.jpg
http://www.ankaraakademisanat.com/images/iletisim.jpg
http://www.ankaraakademisanat.com/images/iletisim.jpg
mailto:ankaraakademisanat@gmail.com
http://www.ankaraakademisanat.com/images/iletisim.jpg
http://www.ankaraakademisanat.com/images/iletisim.jpg
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United Kingdom: Gecko Arts and Media 

 

Course Structure                                     

Thematic area: Community Events (music, dance, or still art, etc) 

 

Summary 

The course is a series of six workshops of three hours each that culminate in an 

Event Plan, which is then followed by the delivery the Event itself. 

This course structure template created for the event course could be forwarded to 

local community groups as an example of good practice for the locality and the tar-

get group, and provide them with a focus and side-memoire for the preparation and 

planning of an event. 

The essential premise is that it is impossible to know the needs of the 50+ communi-

ty unless we ask realistic questions. It is self evident that individual will want to pur-

sue their own interests however it is imperative that the following process is pur-

sued.  

 

Objectives 

The aim is to create a community event for the 50 + age group, which will engage 

that specific part of the local community and enact an event via a group exercise or 

manage a real local event.  

The important element is that it should reflect the importance and impacts of com-

munity events on this community both engaging them in the management and the 

activity itself.  

This proposal is not ethnically, regionally or nationally sensitive its only premise is 

that all communities should begin with research and questioning. 

Venue 

The appropriate space is any space appropriate for a meeting of the group.  The 

workshops are not teaching events with didactic limitations, but workshops that are 

best facilitated by an expert, but could be facilitated by the group itself. 

Duration 

Six workshops of three hours each 

Equipment 

Whiteboard for planning the workflow and connections 

Flipchart for ideas 

Large table for spatial planning/mapping 

PC with internet connection for research 

Number of educators: One event expert, acting as facilitator 

 



 
 

47 
 

Number of participants: Eight per event, so it is possible to work with fifteen who 

are working with three events between them 

 
 

Description of the course 

Session One: The 50+ community and its needs: 

The aim is to open discussion with the group who will have members of the relevant 

50+ community and examine what is its aims and objectives for a community event. 

These are the general aims and objectives and should be annotated as a flip chart 

exercise 

Session Two: The possibilities and parameters of the event: 

The aim is to look at all the possibilities given the vision, perceptions and expertise of 

the group. 

This is a group flip chart/discussion exercise but should begin to analyze the issues 

and possible subject areas as follows: 

 Awareness of general issues from flooding to fire safety to community wel-

fare to creative local engagement. 

 Fundraising for good causes across the whole community regardless of age, 

religion or sexuality. 

 Community identity to draw on a common cultural/historical interest 

 Common social issues eg crime, anti social behavior etc 

 Entertainment/festival for communityengagement 

 Classes to reflect the local interest from gardening to home renovation 

 A local history project reflecting the needs of the time – anniversaries etc 

 

This should result in detailed research conducted by members of each group. 
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Session Three: The research phase: 

Research will then ‘feed’ the plan 

A discussion should bring out the general issues and begin to focus on some com-

mon agendas. This will lead to a ‘desk’ and practical exercise to create an awareness 

of the available market and previous and planned events. 

Thisshouldexaminethefollowing: 

 The background and tradition of events in the area/country 

 Similar ‘subject’ events – have there been similar events in the same ‘genre’ 

 Similareventssuccessfulnationally 

 Similareventssuccessfulinternationally 

 Attend such events if possible and observe the operation 

 

Sources of information: 

The group must research the following to ‘flesh out’ the proposal: 

 Local archives: via newspaper archives/and online archives 

 Internet searching :use all ‘key’ indicators: all known names 

 All organisations relative to the ‘subject’/’content’ of the event 

 Local people even family for a local event 

 The managers of the event ideally by direct contact 

 

At this point there must be a proposal identifying a short list of effective and realistic 

ideas and reached by consensus within the group 

The group must then discuss these and come to a focused idea that will become the 

project: 

 

Session Four: The development phase 

Examining the issues required for the activation of the event. This will require the 

following, which will vary from region to region, nation to nation: 

 Understanding the existing licensing rules and arrangements 

 Anylocalrules 

 Observing the best practice locally and nationally 

 Any use of new technology that can be observed 

 Any new style structures that are more sophisticated  

 

Session Five: Innovation in current practice 

The group should look at relevant innovation in their chosen areas. This will enable 

them to consider the concept more broadly and examine its viability. 

 Viarelevantacademicliterature 

 Awareness of the competition and attending their events 

 Trademagazines/websites 

 The Industry bodies and trade associations 
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 The local sector skills council for event training 

 Industrynetworksandpersonalnetworks 

 Conferences 

 

Session Six: Creating the event plan 

The event then needs to be created will the following elements with a discussion of 

the roles and responsibilities including the following. 

 Management 

 Production 

 Marketing 

 Fundraising 

 Eventmanagement 

 Evaluating event success 

 

Theevent: 

Although not a session itself, the workshops lead to a real event occurring. The event 

should then be recorded visually for the evaluation process as well as the ‘simulated 

event’ showing the roles and the issues that occur along the way during simulation. 

Assessment and Evaluation 

This is not only relevant if the ‘event’ is part of an accredited course but important 

for the next event or the next series of events. The whole team must be honest 

about what worked and what didn’t work as well as ‘scoring’ roles as difficult as this 

may be. 

Certification 

This will be managed as part of a specific course structure and the above plan is 

based on a QCF (EQF) level 3 course.  

Supporting videos 

Videos can be selected from many websites, including YouTube that reflect the in-

terests of the group. 

Picture gallery 

Examples of promotional materials should be provided to the workshop.  These need 

to be segmented into target groups and their geography (neighborhood, town, city) 

and demonstrate how messages to a chosen audience also have a chosen medium. 
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Useful websites 

Websites can be used to research legislative and regulatory matters to be consid-

ered, including licensing and applications for licenses (consents). 

EVENT INDUSTRY NEWS 

Online event magazine that provides the latest news to the 

events industry. EIN is read by organisers, promoters, event 

management and production companies, suppliers, experi-

ential agencies, the corporate sector, local government and 

organisations that host exhibitions and conferences. 

http://www.eventindustry

news.co.uk 

   

 

  

 

EVENTIA 

The official trade body of the events and live marketing 

industry providing leadership and representation on im-

portant issues to Government, regulators and the corporate 

community. Carries a news section on its website.  

http://eventia.org.uk 

  

 

EVCOM 

Event & Visual Communication Association, formed by 

Eventia (live events) and IVCA (visual communications). 

Charges membership fee. Has a news section, largely of 

their own (or member) news, but also of industry news in 

genetal. 

http://www.evcom.org.uk 

   

 

EVENT MAGAZINE 

“The UK's leading publication for the events industry, cov-

ering creative events, live events, experiential marketing 

and more.” (Published by Haymarket. 

http://www.eventmagazin

e.co.uk  

 

http://www.eventindustrynews.co.uk/
http://www.eventindustrynews.co.uk/
http://eventia.org.uk/
http://www.evcom.org.uk/
http://www.eventmagazine.co.uk/
http://www.eventmagazine.co.uk/
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ACCESS ALL AREAS 

"Access All Areas has been the UK event industry’s leading 

magazine for more than 21 years. It's read by more than 

23,500 decision makers, the people that need to know 

about your products and services, and the print/digital cir-

culation is continually updated to guarantee advertisers a 

targeted, quality audience." 

http://www.accessaa.co.uk  

 

  

MEETPIE.COM 

"Meetpie.com – the event industry's number one portal – is 

published by CAT Publications, specialists in the interna-

tional events industry since 1987." (Mostly seems to cover 

meetings & incentive travel, but has a section featuring 

event industry news too.) 

http://www.meetpie.com  

 

 

 

 

 

http://www.accessaa.co.uk/
http://www.meetpie.com/
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Romania: Orizont Cultural-T  

 

Thematic area: Community Events (music, dance, or still art, etc) 

Number of trainers: 3  

1-Rodica Miala - trainer 

2-Silvia Cartu - trainer 

3-Cati Mitrache - trainer 

Description: Through this course the association supports those who wish to develop 

skills in alternative art involves innovative use of traditional materials in unconven-

tional use of materials in the process of artistic creation. 

Uses and, every Saturday, by appointment, our volunteers will benefit from the 

guidance of the coordinating team and our specialist, recyclable materials, textiles, 

paper, acrylic, decorative accessories for the manufacture of masks and handicrafts. 

At this workshop is aimed at both developing the creativity as well as innovative abil-

ities by making some crafts and develop a responsible attitude mediation by debates 

on recycling, resource depletion, the usefulness and benefits of the arts. 

The main activity of the workshop will consist of making traditional Romanian masks 

using different materials: wool, cotton, leather, textiles, manufacture of artisan 

products, stitches. Participants will have the opportunity to interact with each other, 

to share information, learn about our customs and traditions. 

By participating in these courses, participants have the opportunity to know, to use 

their imagination and develop their creativity, learn about Romania and Romanian 

traditions. 

Session One: The 50+ community and its needs: 

The aim is to open discussion with the group who will have members of the relevant 

50+ community and examine the aims and objectives for a community event. 

Participants in the workshops will perceive the necessity of developing non-formal 

education and responsible behavior will have the opportunity to discover inclina-

tions, skills the skill, creativity and communication, increase trust in the abilities of 

expression will cause a reconsideration social values, providing education for per-

sonal development. 

Through all that we conduct workshops aim to promote active engagement in learn-

ing, practicing skills and facilitating artistic and creative leisure in a constructive and 

beneficial. 

The main activities will uphold will be- a thematic between tradition and modernity 

Mask. Romanian traditional products and crafts are workshops that aim to promote 

a positive image of Romania.  

Creative workshops will end with an exhibition of products made by at the end of 

the project will take place in the conference to present the work done. 
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The program is available to current students’ theoretical information and case stud-

ies to demonstrate the effectiveness of using combined arts (drawing, art, music, 

game).  

Workshops will be undertaken theoretical and practical creative workshops, themat-

ic workshops established after taking into account that not only are followed local 

traditions and traditions encountered internationally. Thus, especially the creative 

workshops will be structured around the following modules:  

-Feast Halloween, Winter Holidays, 1 March, International Women's Day and the 

Feast of the Resurrection.  

All these activities were chosen because they are found in the tradition of other 

peoples and students will have the opportunity to complete their knowledge, to ex-

change ideas, to learn new things. 

Cultural activities, learning consists in watching films featuring traditions and cus-

toms regarding the making of masks, which can discover the identity of folk and tra-

ditional Romanian folk art. In the learning activities, students will pursue and retain 

information-related theoretical traditions, ways of making through multimedia and 

video, and in the second, will conduct practical, creative, students practicing what 

they have learned. 

 

Thematic modules 

I. Manufacture and ORNAMENTATION OBJECTS DURING THE ROMANIAN SITE Hal-

loween 

- Activity theoretical, informative,  

- Creative workshop practically - making significant objects specific to Halloween 

Feast, 

 - Organize Halloween Celebrations in Secondary School "Mihai Eminescu" and Spe-

cial School "Saint Mina", Craiova. 

II. Winter Traditions 

- Debate, briefing, information sharing, 

- Workshop creative, practical-Specific Production of traditional masks Romanian 

Christmas and New Year 

- Organize shows children from Secondary School "Mihai Eminescu" for the elderly in 

nursing homes in Craiova, 

III. SPRING 

- Habit Trinket - talisman harmony, March 8 - International Day of Women- debate 

- Production of trinkets of practical workshop using various materials and techniques 

work. These charms will be donated to homes for the elderly in Craiova and children 

with special educational needs, institutionalized in special education, 

- Production of congratulations, Romanian crafted seams, which will be donated 

products offered local authorities. 

IV. LEGEND of red eggs- decorated colored eggs 

- Resurrection - Romanian tradition and international- information, debate, 
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- Practical workshop, the theme of painted eggs, Romanian tradition, 

- Making "Tree of Resurrection" tree decorated with symbols of - bunny (interna-

tional tradition), chickens, and various other works. This Christmas tree decorated 

will be donated to children in institutions at the Special Needs School. 

 

Assessment methods: 

- Satisfaction Questionnaires applied to both students and donors 

- Analysis of manufactured products, 

- Discussions in small groups (buzz groups) 

- Exhibitions 

CERTIFICATION - students will receive participation certificates. 

Equipment: VIDEO SUPPORT / TEACHING MATERIAL 

- Projectors,- Internet,- Active-participative methods, 

- E-mail,- Project website,- Videoconferencing,- Flyers, CDs. 

Sources of information: Google.ro,- Youtube 

Http://traditiidinromania.ro/obiceiuri/mastile-populare.html 

Http://www.nemteanca.com/index.php/ro/?option=com_content&view=article&id=

23&Ite 

Http://infobrasov.net/content/reportaj_49803_Mastile-in-traditia-populara-

romaneasca.html 

Http://ro.wikipedia.org/wiki/Tradi%C8%9Bii_rom%C3%A2ne%C8%99ti, 

Http://www.desarbatori.ro/halloween/home/l/traditii, 

Http://traditii-superstitii.ro/traditii-obiceiuri-si-superstitii-de-halloween/, 

Http://www.gotquestions.org/Romana/importanta-invierii-Hristos.html, 

Christmas Stories through Art –National Theatre ‘’Marin Sorescu’’, Craiova.  

                                           Spectacle for community  

     

 

http://traditiidinromania.ro/obiceiuri/mastile-populare.html
http://www.nemteanca.com/index.php/ro/?option=com_content&view=article&id=23&Ite
http://www.nemteanca.com/index.php/ro/?option=com_content&view=article&id=23&Ite
http://infobrasov.net/content/reportaj_49803_Mastile-in-traditia-populara-romaneasca.html
http://infobrasov.net/content/reportaj_49803_Mastile-in-traditia-populara-romaneasca.html
http://ro.wikipedia.org/wiki/Tradi%C8%9Bii_rom%C3%A2ne%C8%99ti
http://www.desarbatori.ro/halloween/home/l/traditii
http://traditii-superstitii.ro/traditii-obiceiuri-si-superstitii-de-halloween/
http://www.gotquestions.org/Romana/importanta-invierii-Hristos.html
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EXPECTED RESULTS: 

- Acquisition of skills and practical skills required to manufacture masks, 

- Increasing the personal autonomy of the students, 

- Promoting cultural dialogue, artistic, 

- Comparative analysis of the techniques used in the partner countries, identifying 

differences and similarities, the exchange of information and experiences, 

- Intrapersonal communication through art, 

- Organizing cultural activities for Christmas, March 1st, Mother's Day, the Resurrec-

tion. 

 Picture gallery:  

   - Exhibitions will be realized after each workshop and exhibition conducted at the 

end of the program, 

   - Photos, CDs presenting aspects of the work of tailoring products and aspects of 

cultural and educational activities organized at national and international holidays. 

MEDIA PARTNERS: 

Dissemination activities will be carried out in partnership with local media: 

- Radio Oltenia Craiova,/- TV Oltenia,- 3TV Oltenia- Local Newspapers. 

Website:  

http://orizontculturalt.wix.com/educ-arts 

http://educ-arts.wix.com/educarts 

 

http://orizontculturalt.wix.com/educ-arts
http://www.facebook.com/l.php?u=http%3A%2F%2Feduc-arts.wix.com%2Feducarts&h=4AQF_QMqD
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Romania: Orizont Cultural-T  

  

 

Thematic area: Romanian Traditional Dances 

Short description-summary:  

Romania is a unique European country as its folklore still exists in its natural envi-

ronment, but this is now fast vanishing with the spread of western culture and mod-

ern technology. Any "dance" is a combination of elements: formation, regional style; 

motifs, musical rhythm, choreography and the social occasion. A change in one or 

more of these elements can give another dance, sometimes too subtle for a visitor to 

understand. As newer dance formations become fashionable these combine with 

elements of the existing music and dance repertoire to give new local variants. New 

melodies may be used for old dances and new dances danced to old melodies. The 

selection of dances performed in each village is often done in a fixed order, the 

slowest dances first, then sometimes men's showing off dances, ending with the 

fastest dances. These are known as dance cycles and exist in all regions to some ex-

tent, but are possibly most developed in Transylvania. Many Romanian dances are 

accompanied by loud shouts and calls known as Strigături, which are called rhythmi-

cally, but often across the musical melody and rhythm. Such calls seem to be specific 

to Romania, and are only otherwise found in the Hungarian minorities of Transylva-

nia. 

The present teaching unit targets people 50+. 

 

Objectives:  

 Engage people 50+ in an attractive and pleasant learning activity about the 

traditional Greek Dances 

 Make people 50+ show interest in activities that make them more social 

 Draw people 50+ out of their isolation and make them members of a group 

with the same interests 

 

Number of learners: From 15 to 20 

Venue-place: Club, festivity hall, outdoors 

 

Duration (in minutes): The lesson can last from 60 to 90 minutes 

Equipment: CD player or MP3 or MP4 player, PC or laptop connected to Internet 

(YouTube) 

 

Number of trainers: 2 

 

 

 

http://www.eliznik.org.uk/RomaniaDance/dance_cycles.htm
http://www.eliznik.org.uk/RomaniaMusic/strigaturi.htm
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Detailed description of the teaching course: 

A. The lessons starts with warming up activities that last for about 10 minutes. The 

trainer orders different exercises for the participants. Older people, 50+, need 

sufficient warming up in order to avoid accidents. 

B. The trainer turns the music on and asks the learners to clap their hands with the 

rhythm. This step is compulsory for every new dance, in order to accommodate 

the learners with the rhythm of the song to be danced. The trainer repeats this 

step as many times as necessary for the learners to feel comfortable with the 

rhythm. 

C.  The trainer gives some information about the song-dance: origin, age, common 

or rare, if it is related to special occasions (weddings etc)… 

D. Firstly, the trainer dances alone the dance completing one full cycle. Then he/she 

starts cutting the whole song-dance in smaller parts and counting the steps one 

after the other. After all the “dancers” have understood and managed the first 

part, he/she proceeds with the second part, etc. The teaching of the dance is 

completed after 80% of the dancers are able to dance the song without any assis-

tance from the trainer. 

E. The trainer orders some stretching and relaxing exercises in order to close the 

lesson. 

 

Assessment: 

The organizer delivers a questionnaire related to the dance learning lesson. The 

questionnaire examines the satisfaction of the participants, the effectiveness of the 

teaching approach and further needs of the participants. 

 

Certification: not applicable for this seminar 

 

Supporting videos:  

http://www.youtube.com/watch?v=g88DinyPZRQ 

http://www.youtube.com/watch?v=0E1rwmkmXmM 

FOLK DANCE –very beautiful  

http://www.youtube.com/watch?v=p4qTKbhjUrE 

http://www.youtube.com/watch?v=LWRMUG3h0dw 

CALUSUL-DANCE & MUSIC- CALUSARII= dancers’’ name  

http://www.youtube.com/watch?v=bj-ehl2oqEE 

http://www.youtube.com/watch?v=kV0mDcfX8-s 

UNGURICA-DANCE (our pupils danced) Folk Dans  -Ungurica, Desa, Dolj 

http://www.youtube.com/watch?v=zpRe8sEth48 

ALUNELUL-  

http://www.youtube.com/watch?v=gKWQskp6sIk 

PINGUIN –DANCE –and MUSIC  

http://www.youtube.com/watch?v=uFT1sgQuUFU 

http://www.youtube.com/watch?v=g88DinyPZRQ
http://www.youtube.com/watch?v=0E1rwmkmXmM
http://www.youtube.com/watch?v=p4qTKbhjUrE
http://www.youtube.com/watch?v=LWRMUG3h0dw
http://www.youtube.com/watch?v=bj-ehl2oqEE
http://www.youtube.com/watch?v=kV0mDcfX8-s
http://www.youtube.com/watch?v=zpRe8sEth48
http://www.youtube.com/watch?v=gKWQskp6sIk
http://www.youtube.com/watch?v=uFT1sgQuUFU
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PINGUIN – MELODY  

http://www.youtube.com/watch?v=awQEnv_gOKc 

 

Picture gallery: 

 
 

 

 
 

 

Trainer: Teacher Magda Trusca, Prof. dancer Marioara Ciobanu 

 

http://www.youtube.com/watch?v=awQEnv_gOKc
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Greece: Aeiforum 

        

Thematic area: Traditional Dances 

Short description-summary:  

In the recent years, namely from the mid ‘80s, the tradition has started flourishing in 

Greece. Different aspects of the Greek tradition and mainly the traditional dances 

have attracted the interest not only of the elder, but equally of the young genera-

tions. Under these circumstances, thousands of traditional dances clubs are offering 

entertainment to the Greek people. In fact, the new generations have taken over 

and the older feel marginalized and isolated. The present teaching unit targets peo-

ple 50+. 

 

Objectives:  

 Engage people 50+ in an attractive and pleasant learning activity about the 

traditional Greek Dances 

 Make people 50+ show interest in activities that make them more social 

 Draw people 50+ out of their isolation and make them members of a group 

with the same interests 

 

Number of learners: From 10 to 30 

 

Venue-place: An open hall, classroom, ballroom, outdoors 

 

Duration (in minutes): The lesson can last from 30 to 90 minutes 

 

Equipment: CD player or MP3 or MP4 player, PC or laptop connected to Internet 

(YouTube) 

 

Number of trainers: at least one 

 

Detailed description of the teaching course: 

F. The lessons starts with warming up activities that last for about 10 minutes. The 

trainer orders different exercises for the participants. Older people, 50+, need 

sufficient warming up in order to avoid accidents. 

G. The trainer turns the music on and asks the learners to clap their hands with the 

rhythm. This step is compulsory for every new dance, in order to accommodate 

the learners with the rhythm of the song to be danced. The trainer repeats this 
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step as many times as necessary for the learners to feel comfortable with the 

rhythm. 

H.  The trainer gives some information about the song-dance: origin, age, common 

or rare, if it is related to special occasions (weddings etc)… 

I. Firstly, the trainer dances alone the dance completing one full cycle. Then he/she 

starts cutting the whole song-dance in smaller parts and counting the steps one 

after the other. After all the “dancers” have understood and managed the first 

part, he/she proceeds with the second part, etc. The teaching of the dance is 

completed after 80% of the dancers are able to dance the song without any assis-

tance from the trainer. 

J. The trainer orders some stretching and relaxing exercises in order to close the 

lesson. 

 

Assessment: 

The organizer delivers a questionnaire related to the dance learning lesson. The 

questionnaire examines the satisfaction of the participants, the effectiveness of the 

teaching approach and further needs of the participants. 

 

Certification: not applicable for this seminar 

Supporting videos:  

https://www.youtube.com/watch?v=mKxhr5eE3S4 

https://www.youtube.com/watch?v=j70zfRNpET8 

https://www.youtube.com/watch?v=_uuO7d3AXCk 

https://www.youtube.com/watch?v=yk6JKA0RDAg 

https://www.youtube.com/watch?v=kx7kmDZta1E 

https://www.youtube.com/watch?v=LSvx7GM7oIo 

https://www.youtube.com/watch?v=KPtJ2_swe5U 

 

 

https://www.youtube.com/watch?v=mKxhr5eE3S4
https://www.youtube.com/watch?v=j70zfRNpET8
https://www.youtube.com/watch?v=_uuO7d3AXCk
https://www.youtube.com/watch?v=yk6JKA0RDAg
https://www.youtube.com/watch?v=kx7kmDZta1E
https://www.youtube.com/watch?v=LSvx7GM7oIo
https://www.youtube.com/watch?v=KPtJ2_swe5U
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Picture gallery: 

 
 

 
Trainer: Yannis Toulakis (Physical Education teacher and traditional dance trainer) 
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Greece: Aeiforum 

 

 

Thematic area: Handcrafting-home crafting jewelry 

Short description-summary: 

Jewelry is a human activity from the early years of the humanity and has been used 

to denote status. The history of jewellery is a long one, with many different uses 

among different cultures. It has endured for thousands of years and has provided 

various insights into how ancient cultures worked. The word jewellery is derived 

from the word jewel, which was anglicized from the Old French "jouel", and beyond 

that, to the Latin word "jocale", meaning plaything. Jewellery has been made to 

adorn nearly every body part, from hairpins to toe rings, and even genital jewellery. 

The basic forms of jewellery vary between cultures but are often extremely long-

lived; in European cultures the most common forms of jewellery listed above have 

persisted since ancient times, while other forms such as adornments for the nose or 

ankle, important in other cultures, are much less common. Historically, the most 

widespread influence on jewellery in terms of design and style has come from Asia 

(Wikipedia). Jewellery is a dynamic sector of the economy in every country. 

Objectives: the jewellery lessons are designed in order to  

 Provide people 50+ with a creative, pleasant and promising activity 

 Make people 50+ aware of the different materials used in jewellery 

 Give opportunities to pensioned people have a creative activity 

 Give job opportunities to people 50+  

 Make people 50+ show interest in activities that make them more social 

 Draw people 50+ out of their isolation and make them members of a group 

with the same interests 

 

Number of learners: From 2 to 20 

 

Venue-place: workshop or a room equipped with the proper and necessary materi-

als and tools. 

Duration: for each lesson at least 90 minutes 

Equipment: adhesives, staples and rivets to assemble parts, gold, silver, platinum, 

glass ( fused-glass or enamel), wood (carved or turned), shells and other natural an-

imal substances such as bone and ivory, natural clay, polymer clay, etc, according to 

the style or purpose of the jewels to be created 

Nr of educators: One and may be one assistant 

 

 

 

 

http://en.wikipedia.org/wiki/Culture
http://en.wikipedia.org/wiki/Anglicization
http://en.wikipedia.org/wiki/French_language
http://en.wikipedia.org/wiki/Latin
http://en.wikipedia.org/wiki/Hairpin_%28fashion%29
http://en.wikipedia.org/wiki/Toe_ring
http://en.wikipedia.org/wiki/Genital_jewellery
http://en.wikipedia.org/wiki/Adhesive
http://en.wikipedia.org/wiki/Staple_%28fastener%29
http://en.wikipedia.org/wiki/Rivet
http://en.wikipedia.org/wiki/Glass
http://en.wikipedia.org/wiki/Vitreous_enamel
http://en.wikipedia.org/wiki/Wood
http://en.wikipedia.org/wiki/Exoskeleton
http://en.wikipedia.org/wiki/Bone
http://en.wikipedia.org/wiki/Ivory
http://en.wikipedia.org/wiki/Clay
http://en.wikipedia.org/wiki/Polymer_clay
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Detailed description of the teaching course: 

The trainer welcomes the learners and makes a brief introduction to the history of 

the jewelry through the centuries.  

Then he/she starts by showing different materials used for the creation of jewels 

(gold, silver, platinum, glass, wood, shells and other natural animal substances such 

as bone, leather  and ivory, natural clay, polymer clay, etc), according to the style or 

purpose of the jewels to be created. The learners will touch the materials and identi-

fy the feeling, the touch, the texture, the hardness, the color, the weight etc.  

After a while and having been familiarized with the materials they will use for their 

jewelry lesson, the trainer calls them to get to know the equipment they will use for 

the creation. Every learner keeps in his/her hand the equipment, identifies the func-

tion of it, the way it has to be used, precautions to be taken in order to avoid acci-

dents, especially with electric appliances. 

 
http://www.jewelpedia.com/lex_en349-burnisher.html 

The trainer picks up a piece of wire and shows to the learners how to bend it using 

the equipment. The learners with the assistance of the trainer attempt to repeat the 

action. The lesson goes on with the trainer showing different techniques to handle 

different jewelry materials using the available equipment. 

There are different ways to approach the question, How we create a jewel, according 

to the available materials, the available equipment, the style of the jewel to be cre-

ated, the era of reference, the complexity of the creation, the texture of the materi-

als, etc. 

http://en.wikipedia.org/wiki/Glass
http://en.wikipedia.org/wiki/Wood
http://en.wikipedia.org/wiki/Exoskeleton
http://en.wikipedia.org/wiki/Bone
http://en.wikipedia.org/wiki/Ivory
http://en.wikipedia.org/wiki/Clay
http://en.wikipedia.org/wiki/Polymer_clay
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The trainer, in the first place tries to familiarize the learners with the materials and 

tools, and secondly to introduce them to the creation of the simplest jewel to start 

with. 

Then, in the next lessons, he/she goes one with more and more complex creations. 

 

Assessment: The learners will evaluate and asses the training course through a 

group discussion and a written evaluation sheet. 

 

Certification: not applicable for this kind of courses 

 

 

Supporting videos: 

https://www.youtube.com/watch?v=E60mNlQLav0 

https://www.youtube.com/watch?v=hl3Y8SkafEc 

https://www.youtube.com/watch?v=wfhCVDKvgdE&list=PLF7289A8176C0440F 

 

Useful websites: 

http://jewelrymakingjournal.com/ 

http://art.jewelrymakingmagazines.com/ 

http://www.jewelrymakingdaily.com/blogs/jewelryartistmagazine/ 

http://www.interweavestore.com/lapidary-journal-jewelry-artist-subscription-group 

 

Picture gallery: 

 
 

 

 

https://www.youtube.com/watch?v=E60mNlQLav0
https://www.youtube.com/watch?v=hl3Y8SkafEc
https://www.youtube.com/watch?v=wfhCVDKvgdE&list=PLF7289A8176C0440F
http://jewelrymakingjournal.com/
http://art.jewelrymakingmagazines.com/
http://www.jewelrymakingdaily.com/blogs/jewelryartistmagazine/
http://www.interweavestore.com/lapidary-journal-jewelry-artist-subscription-group
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Romania: Orizont Cultural-T  

 

 

 

Thematic area: Handcrafting-Amulets -Symbols of friendship and love in springtime 

Short description-summary: 

Romanians have a beautiful ancient tradition on the first day of March: Martisor (The 

Amulet). Its name is a diminutive from the name of Martie - the Romanian word for 

March. There is a similarity between Martie and the ancient Roman God "Mars" or 

"Marte" in Latin language. In ancient Rome, this God was a symbol of revival, green 

fields, flocks and love. They used to celebrate their God on the first day of spring.  

From the ancient time people were celebrated the coming of spring with long time 

forgotten rituals. They used small pebbles painted in white and red arranged alterna-

tively on a string. It might be curious why they had chosen these two colours: red 

and white. In those times, many magical rituals involved human or animal sacrifices 

for determining their pagan Gods to listen to their prayers. So blood was associated 

with life, fertility and worship. On the other hand, the snow, the ice and the clouds 

were white. In a single expression the meaning of two colours might be: "let's forget 

about winter and pray our Gods to bring us fertility".  

At the beginning of 19th century, the beautiful Amulet was found in all Romanian 

regions. Especially children and women wore around their necks or on their left 

hands two woolen yarns (one red, one white) knitted together and a small silver or 

golden coin hung on them. The belief was that those who wore that Amulet were 

protected and would have good luck in the next year. It was written in books that 

young Moldavian girls wore Martisor from March 1st till March 12th. After two 

weeks, they used to tie their hair with that special red-white yarn waiting to see the 

first spring birds coming to their village. Only after that event, the young girls took 

out the Amulet and hang it to the first tree they saw in blossom.  

Nowadays "Martisor" is present in all Romanian regions but you can find a similar 

tradition in Macedonia and Albania too. In Romania, this Amulet is a symbol of com-

ing spring and joy. Exchanging them is a gesture of love, friendship, respect and ap-

preciation. You can buy silky red-white threads (tied into a bow) and small plastic 

objects: flowers, horseshoes, leaves, bumblebees, animals, birds, tiny suns or stars, 

red hearts, and many others. People wear in the left side on their chests these amu-

lets during nine days, starting from March 1st, of course. 

 

LEGEND 

Many, many years ago, there was a beautiful princess. She loved a rafter. The em-

peror wanted to marry her to a prince,  not with a rafter. The emperor told the 

prince and the rafter: 'You must cross through water and fire.' The princess gave the 
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rafter her enchanted ring. So, the rafter could cross the water and fire but the prince 

couldn't. There were two threads bound to this enchanted ring: a white and a red 

one. The rafter took the threads and put them on the princess's chest with a flower, 

for their marriage. They got married and became husband and wife on the 1st of 

March. They called the flower and the threads 'amulet'. From that day boys give girls 

amulets on the 1st of March. 

Martisor- Symbol of friendship  

Martisor is a symbol of spring and friendship. It is an old custom going back to the 

Dacians. It is a small object usually a flower, animal, letter, a chimneysweeper.  

There are 'martisoare' with all the zodiac signs. They can be made of wood, glass or 

plastic. People buy them from the shops or even in the streets before the 1st of 

March.  

People offer them to those they love. Once upon a time, there was a prince who fell 

in love with a beautiful princess. However, he was too shy to tell her that he loved 

her.  

On the 1st of March he made a little heart of glass and tied it with a red and white 

thread on the princess's wrist. Therefore, the princess understood his feelings and 

they lived happily ever after.  

 

Objectives: the handicrafts- handmade-jewellery- lessons in creating AMULETS- are 

to:  

 Motivate adults to keep old tradition alive,  

 Provide  with a creative, pleasant and promising activity 

 Make people 50+ aware of the different materials used in Amulets 

 Give opportunities to adults to have a creative activity 

 Give job opportunities to people 50+  

 Make people 50+ show interest in activities that make them more social 

 Draw learners, adults 50+ out of their isolation and make them members of a 

group with the same interests 

 

Number of learners: From 10 to 20 

 

Venue-place: workshop or a room equipped with the proper and necessary materi-

als and tools. 

Duration: for each lesson at least 60 minutes 

Equipment: Colored papers, painting equipment, dry flowers, beads, thread, cords, 

colored pebbles, buttons, glass, shells, glitter, envelopes 

Nr of educators: One and may be one assistant 
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Detailed description of the teaching course: 

The trainer welcomes the learners and makes a brief introduction to the history of 

the amulets through the centuries, about the legend and nowadays signification.  

Then he/she starts by showing different materials used for the creation of jewels 

such as Colored papers, painting equipment, dry flowers, beads, thread, cords, col-

ored pebbles, buttons, glass, shells, glitter, envelopes according to the style or pur-

pose of the amulets to be created.  

After a while and having been familiarized with the materials they will use for their 

jewelry-handmade amulets’ lesson, the trainer calls them to get to know the equip-

ment they will use for the creation. 

 

The trainer shows to the learners how to bend it using the materials. 

 The lesson goes on with the trainer showing different techniques to handle different 

martisoare materials using the available equipment. 

There are different ways to approach the question, How we create a jewel, according 

to the available materials, the available equipment, the style of the jewel to be cre-

ated, the era of reference, the complexity of the creation, the texture of the materi-

als, etc. 

The trainer, in the first place tries to familiarize the learners with the materials and 

tools, and secondly to introduce them to the creation of the simplest jewel to start 

with. 

Then, in the next lessons, he/she goes one with more and more complex creations. 

Assessment: The learners will evaluate and asses the training course through a 

group discussion and a written evaluation sheet. 

 

Certification: not applicable for this kind of courses 

 

Supporting videos: 

http://www.cufarulcumargele.ro/unelte-bijuterii-margele 

http://www.cufarulcumargele.ro/margele-portelan 

http://www.cufarulcumargele.ro/cutii-si-pungute-cadouri 

 

Useful websites: 

https://www.google.ro/search?q=accesorii+martisoare+handmade&biw=1270&bih=

850&tbm=isch&tbo=u&source=univ&sa=X&ei=DmmgVNOWKYWiyAPnoYKYCA&ved=

0CDAQsAQ 

 

http://www.cufarulcumargele.ro/unelte-bijuterii-margele
http://www.cufarulcumargele.ro/margele-portelan
http://www.cufarulcumargele.ro/cutii-si-pungute-cadouri
https://www.google.ro/search?q=accesorii+martisoare+handmade&biw=1270&bih=850&tbm=isch&tbo=u&source=univ&sa=X&ei=DmmgVNOWKYWiyAPnoYKYCA&ved=0CDAQsAQ
https://www.google.ro/search?q=accesorii+martisoare+handmade&biw=1270&bih=850&tbm=isch&tbo=u&source=univ&sa=X&ei=DmmgVNOWKYWiyAPnoYKYCA&ved=0CDAQsAQ
https://www.google.ro/search?q=accesorii+martisoare+handmade&biw=1270&bih=850&tbm=isch&tbo=u&source=univ&sa=X&ei=DmmgVNOWKYWiyAPnoYKYCA&ved=0CDAQsAQ
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Picture gallery: 
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Creative Cooking  

Mediterranean Diet 
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Greece: Aeiforum 

 

 

Thematic area: Cooking 

Short description-summary:  

“Cooking is the art and science of preparing food for eating by the application of 

heat”. The term also includes the full range of culinary techniques: preparing raw 

and cooked foods for the table; final dressing of meats, fish, and fowl; cleaning and 

cutting fruits and vegetables; preparing salads; garnishing dishes; decorating des-

serts; and planning meals (http://allthatcooking.com/history-of-cooking/).  

Mediterranean cuisine is the food from the cultures adjacent to the Mediterranean 

Sea. Although this region spans a wide variety of cultures, the historical connections 

of the region, as well as the impact of the Mediterranean Sea on the region's climate 

and economy, have led to there being many common elements in the foods (Wik-

ipedia). 

 

Objectives: 

 Engage people 50+ in an attractive and pleasant learning activity about the 

traditional Greek (Mediterranean) cooking in a creative way 

 Make people 50+ show interest in activities that make them more social 

 Draw people 50+ out of their isolation and make them members of a group 

with the same interests 

 Give people 50+ ideas to supplement their income if in need 

 Valorize and make use of the knowledge and experience of people 50+ 

 

Number of learners: 5 to 20 (depending on the available workplaces) 

Venue-place: Well equipped classroom, a large kitchen with available workplaces 

Duration (in minutes): Roughly 90 minutes per session 

Equipment: All the necessary equipment for a kitchen 

Number of educators: Ideally one per two learners, at least one 

 

Detailed description of the teaching course:  

The trainer has to keep in mind that the learners are people 50+ .This might mean 

that the learners have already cooking experience and knowledge. It is advisable that 

during an introductory discussion he will identify the level of prior knowledge em-

bedded in the group, in order to adapt the teaching and the related issues. 

The course will start with the basics: 

 Raw materials 

 Equipment 

 Precautions- safety 

 

http://allthatcooking.com/history-of-cooking/
http://en.wikipedia.org/wiki/Mediterranean_Sea
http://en.wikipedia.org/wiki/Mediterranean_Sea
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 Food processing 

 Mediterranean diet 

 Mediterranean cooking 

The learners will be introduced in the selection and handling of the materials that 

they will use in their cooking. Issues like, how fresh is a fruit or a vegetable, is it or-

ganic or not, expensive or at a reasonable price, etc shall be faced in this part of the 

lesson. The discussion has to be focused mainly on the materials/products that con-

stitute the Mediterranean diet, in order, then to proceed to the corresponding cook-

ing. 

Then the trainer has to present the main equipment used in cooking. Most of the 

learners might be familiar with the use of knives, spoons, etc, but the trainer has to 

show the proper and correct handling of this equipment, in order to avoid accidents.  

Special reference has to be made in regards to safety measures and precautions. 

Propane gas is always dangerous and knives can cause injuries. 

The trainer will start with the simplest and well-known dishes, like fresh salads and 

then, gradually, will proceed to recipes that are more complex. 

In each stage, he/she will let the learners try their own attempt and praise them ac-

cording to their progress. 

 

Assessment: The learners will evaluate and asses the training course through a 

group discussion and a written evaluation sheet. 

Certification: Not applicable in this kind of courses 

 

Supporting videos: 

https://www.youtube.com/watch?v=mkBJPStoe8Q 

https://www.youtube.com/watch?v=0LLzAY107XQ 

https://www.youtube.com/watch?v=XKsEJEwXrxM 

https://www.youtube.com/watch?v=e1gtgMczUwE 

 

Useful websites: 

http://www.huffingtonpost.com/2011/09/23/mediterranean-

recipes_n_978475.html 

http://www.eatingwell.com/recipes_menus/collections/healthy_mediterranean_rec

ipeshttp://www.finecooking.com/recipes/Mediterranean/50150.aspx 

http://www.foodnetwork.com/healthy/packages/healthy-mediterranean.html 

 

 

 

 

 

 

 

https://www.youtube.com/watch?v=mkBJPStoe8Q
https://www.youtube.com/watch?v=0LLzAY107XQ
https://www.youtube.com/watch?v=XKsEJEwXrxM
https://www.youtube.com/watch?v=e1gtgMczUwE
http://www.huffingtonpost.com/2011/09/23/mediterranean-recipes_n_978475.html
http://www.huffingtonpost.com/2011/09/23/mediterranean-recipes_n_978475.html
http://www.eatingwell.com/recipes_menus/collections/healthy_mediterranean_recipes
http://www.eatingwell.com/recipes_menus/collections/healthy_mediterranean_recipes
http://www.finecooking.com/recipes/Mediterranean/50150.aspx
http://www.foodnetwork.com/healthy/packages/healthy-mediterranean.html
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Picture gallery: 
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Cyprus: Astarti 

 

Thematic area: cooking –traditional recipe 

Short description-summary 

We organized a workshop  how to prepare a tradional grape product (siousoukos) 

and entertained the elderly people of a village with trational dances. 

Objectives: - People over 50 to feel useful and more social.  

- Engage people over 50 to other learning activities like dancing.  

- People over 50 to meet others and share their interests.  

Number of learners 12 

Venue-place (classroom, kitchen, etc) Outdoor  

Duration (minutes) 180 minutes 

Equipment cooking utensils  

Nr of educators (one or more): 2 

Detailed description of the teaching course 

a) The lesson starts with an ice breaking activity in order for the participants and the 

trainers to get to know each other.  

b) Then the group is split in 3 small groups and they are given the written recipe. The 

educators explain the recipe and then they answer to questions (if any).  

c) All 3 groups have a different task. The 1st group passes the nuts with a needle in-

side the thread.  The 2nd group squeezes the grape in order to take the juice. The 3rd 

group puts the juice together with the flour into the fire and gets cooked slowly.  

d) Afterwards, the 1st group takes the thread with the nuts and dives it 3 times into 

the grape cream (palouzes) and left to dry. The cream left is put into small plates 

with crushed nuts on top. 

e) The participants then wash and clean their utensils and enjoy the Cyprus palouze 

together with a coffee and a traditional music and dance by our volunteers who 

dance together with the people over 50.  

 

Assessment NGO Astarti delivers a questionnaire related to the teaching course, 

which examines the satisfaction of the participants, the effectiveness of the teaching 

approach and further needs of the participants. 

 

Certification certificate of attendance from NGO Astarti 

Dissemination:  There was a day organized to share the results of the Edu Arts 

meetings. Posters were created and distributed in the city.  We had 30 participants. 
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Picture gallery… 
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